
 

 

Empowering Year 8 ‘Thinkers’: How a Lifeskills ‘Thinking Statement’ sparks meaningful idea 
generation.  
Hope Lushington, Head of Lifeskills, Penryn College 
Background: This research, conducted with Year 8 students at Penryn College, explored whether 
introducing a focused ‘Thinking Statement’ could allow students to generate new ideas that matter. 
Research Question:  How can a thinking statement in a Lifeskills (PSHE) lesson empower Year 8 
students to generate new ideas that matter? 
What I did: 
1. Lifeskills Lesson: Students were introduced to a ‘Thinking Statement’ and invited to explore a 

socially significant issue through any creative medium: posters, drawings, discussions, diagrams, 
written reflections, or modelling. A key feature was the inclusion of student choice, allowing 
learners to decide how to express their ideas. This design aimed to cultivate: meaningful idea 
generation, autonomous creative decision-making and exploration of ethical impact and diverse 
perspectives. The multimodal structure echoes evidence showing that student autonomy and 
reflective prompts significantly enhance originality and metacognitive awareness (EEF, 2025). 

2. Pupil Focus Group: Pupils were invited to a focus group following the Lifeskills Lesson. Questions 
explored: how the ‘Thinking Statement’ supported idea generation, why students chose particular 
issues, the role of autonomy in creativity and how students considered ethical and social 
perspectives. 

3. Exit Ticket Reflections: Students individually reflected on how the ‘Thinking Statement’ shaped 
their thinking. 

Questions prompted how the students generate new ideas, monitor, evaluate, and refine their ideas. 
What I found out: Introducing a Thinking Statement empowered students to ‘Generate New Ideas that 
Matter’. 
1. Generating New Ideas That Matter: Students described how the Thinking Statement helped 

structure their thinking. For example, one pupil explained that it ‘help me think of ideas’, whilst 
another noted it helped them ‘think further to what is going on in the world’. This demonstrates 
how the prompts supported idea development beyond surface-level thinking, enabling students to 
connect personal experiences with wider societal issues, including: disability equality, mental 
health, online safety and relationships. This aligns with research (Ivcevic, Hoffmann and 
McGarry, 2022), showing that creativity becomes more meaningful when linked to real-world, pro-
social contexts, supported by structured reflection. 

2. Creativity through Autonomy and Choice: A key finding was that autonomy significantly 
strengthened creativity and engagement. Students repeatedly highlighted the importance of 
freedom ‘I liked to be able to do it myself...freely’ and ‘I can put my ideas into it without anyone 
else... disagreeing’. The ability to choose how to present ideas was particularly powerful. One 
student contrasted this with traditional lessons, explaining that usually they are ‘just writing 
something down’, whereas this task allows multiple creative forms. Students also demonstrated 
multi-modal expression, using visual communication, ‘bright colours and big posters’ and 
symbolism, ‘a circle represents equality and inclusion’. Autonomy and choice enabled authentic 
expression and deeper engagement, supporting metacognitive development (Marantika, 2021). 

3. Innovation With Ethical Awareness: Students demonstrated strong consideration of 
consequences and fairness. For example, one student explored misinformation, explaining how 
‘all younger kids believe everything they see online’ and recognising how this can ‘cause worse 
situations’ when false information spreads. Another student focused on equality for people with 
disabilities, stating that ‘they should be valued the same as we are… you’ve just got to respect 



 

 

them’, whilst visually representing this with a ‘circle…to represent everyone coming together… 
everyone is different but they should be treated equally.’ The responses show evaluation, empathy 
and moral reasoning, reflecting how metacognitive approaches can strengthen ethical awareness 
(EEF, 2025). 

4. Understanding Diverse Values: Students actively explored multiple viewpoints and 
demonstrated an awareness of differing perspectives. One student described using ‘advantaged 
and disadvantages so I could show what is good and…what is bad’, showing balanced evaluation. 
Importantly, students acknowledged the need to consider others’ perspectives, summarised in the 
reflection that ‘you’ve got to consider everyone views and rights’. This developing empathy and 
balanced thinking aligns with research highlighting its importance for meaningful idea generation 
(Ivcevic, Hoffmann and McGarry, 2022). 

What next?  The Thinking Statement when combined with autonomy and multimodal creative 
opportunities, empowers students to ‘Generate New Ideas that Matter’. Students were able to 
demonstrate ethical awareness and consider multiple perspectives.  
Future work will continue embedding a ‘Thinking Statement’ across Lifeskills to strengthen 
metacognition, creativity, and ethical reasoning. This approach supports students in becoming 
creative, reflective and socially aware thinkers. 
Links: Metacognition, Thinking Prompts & Deep Thinking.  

• Metacognition Teaching and Learning Activities (Dyjur, 2025).  Paper 
• Metacognition: A Key to Unlocking Learning (NSW, 2020). Paper 
• EEF Metacognition and Self-Regulated Learning Guidance Report (EEF, 2025). Guidance 

Report   Practioner Tool 
Creativity, Idea Generation & Autonomy.  

• Scaffolding Positive Creativity in Secondary School Students (Ivcevic, Hoffmann and 
McGarry, 2022). Paper 

• The Impact of Metacognitive Instruction on Creative Problem Solving (Hargrove, 2015). Paper 
• Metacognitive Ability and Autonomous Learning Strategy (Marantika, 2021). Paper 

 
 
 
 
  

https://taylorinstitute.ucalgary.ca/sites/default/files/teams/1/Resources/metacognition-teaching-and-learning-activities-2025.pdf
https://education.nsw.gov.au/content/dam/main-education/teaching-and-learning/education-for-a-changing-world/media/documents/Metacognition_key_messages.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/metacognition/metacognition-and-self-regulated-learning_guidance-report.v.2.4.0.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/metacognition/metacognition-and-self-regulated-learning_guidance-report.v.2.4.0.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/metacognition/Promoting-metacognitive-talk_practitioner-tool_v.1.0.0.pdf
https://files.eric.ed.gov/fulltext/EJ1353335.pdf
https://doi.org/10.1080/00220973.2013.876604
https://edulearn.intelektual.org/index.php/EduLearn/article/view/17392/10084


 

 

Appendices 
 
Appendix 1: Thinking Statement: ‘People with a Disability can’t or don’t get the help that they need.’ 
 

 
 
 
 
 
 
 



 

 

 
Appendix 2: Thinking Statement: ‘The Role of the Government.’ 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 



 

 

Appendix 3: Thinking Statements: ‘A world with no war’ 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

 
 
Appendix 4: Thinking Statement Slide: Examples 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
  



 

 

 
 
Appendix 5: Exit Ticket 
 
 
 
 

 
 
 
 
 
 


