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EXAMPLE: COMPLETED DATA ANALYSIS TEMPLATE
This is an extract from an extensive analysis completed by one teacher who combined pre-given categories based on the PCC creative skills and pedagogies framework, and then supplemented this with some of her own categories that she noticed in the data. 
	Research Question
	How do creative pedagogies in the geography classroom lead to deeper understanding of geomorphic processes? 

	Category 1: 
	Creative skill: Dialogue and collaboration

	Put all of your data that relates to category 1 in here, choose short extracts and remember to include a note of where it comes from.  

Interview quotes: 
 
“Used different colours. Even like pink, even, to make the rock. Compromise.” 
 
“Ideas. Two different people who work together and visualising what you’ve been learning during the class.”  
 
Recording: 
Below is a transcript of a recording of two students working together to discuss how they’re going to express their understanding of waterfall formation.  
I think this is a good example of how they are using dialogue and collaboration to hone and develop their ideas, as well as deepening their understanding of physical processes which create landforms (geomorphology). 
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 [Word-based qualitative data is then supplemented with the results from several ‘see think wonder’ exercises]. 

	Summary of category 1 data
	There is some evidence for collaboration between students in pairs and small groups towards a shared project and some students spoke about this in interview. There are some photographs showing students working together and also a transcript of a dialogue between students which shows a deepening understanding of the geomorphic processes which form a waterfall.

	Category 2: 
	Creative skill: Honing and developing ideas

	Put all of your data that relates to category 2 in here, choose short extracts and remember to include a note of where it comes from.  

Interview quotes: 
 “I was speaking or writing the same amount as we would in a paragraph just maybe sometimes a bit more simplified and easier to understand. “ 

Student reflections on earthquake proof building design challenge: 
Our design was made over 30 cm. We shook our table loads and it wouldn’t move so I think it’s was really successful. 

I worked with C and J [student names have been removed – remember to keep your participants anonymous], our design was a successful with the height because it was 92cm. We also had a good original idea and out building survived when the table shook. However it wasn’t very stable and it was quite wobbly so in future I think that we should make sure it will be stable enough so that the spaghetti doesn’t snap and try and stick it together better with the marshmallows. We did manage to use cross-bracing, a steel core, it was two stories, marshmallow shock absorbers and it was in a triangular shape. 

Our structure was 38cm and it stayed together but it wasn’t the best of designs. It did t look well built or neat and it could of been better but at the start we didn’t know what to do which took away some or our time. 

[Multiple additional reflections, plus photos are included]


	Summary of category 2 data
	There is strong evidence here for honing and developing an idea. All of the student text regarding the earthquake proof building design is reflective, showing they’re analysing and evaluating against the success criteria which shows they understand the ways of working in Geography and what happens when these are used properly or not. Students articulate really clearly what worked well about their structure, in terms of how strong or stable it was, how tall they were able to build it as well as being really specific about the design feature they’ve included and where in the world this type of design would be suitable (mainly based on the cost and level of development, but also thinking about places that are prone to earthquakes and are also built-up or have a high population density). They understand the rules and that they have consequences. Students are clearly thinking about how to improve their ideas and work.

	Category 3: 
	Creative pedagogy: Empowerment, autonomy, agency

	Put all of your data that relates to category 3 in here, choose short extracts and remember to include a note of where it comes from.  

Interview quotes:  
“I think it’s quite engaging because you have to think as well. ‘Cause when it’s writing it’s just, like, copying off the board. But with the clay we get to think and do what we want more or less.”  
 
“I guess everyone is going to learn things in a different way. And so…like, no matter how you learn you can kind of…everyone has, I don’t know, like…it’s not like anyone has an advantage. We’re all in the same level.” 
 
Student Reflections: 
I think it is really helpful because I have been able to learn in a visual way, which is my preferred way of learning. 
 
I think its good because everyone likes lego so everyone knows how to do it 

[This data was then supplemented with examples of student work which were photographed and then analysed using a ‘See, Think, Wonder’ approach]


	Summary of category 3 data
	The teacher provided a summary of data relating to all creative pedagogies here, choosing not to isolate the one identified above since she felt this was less relevant to her research question: you can continue to be flexible in shaping your research. 

	Category 4: 
	Emergent category identified from the data: Evidence of deeper understanding of geomorphic processes

	Put all of your data that relates to category 4 in here, choose short extracts and remember to include a note of where it comes from.  

Student Reflections:  
I have learned that a waterfall is a geological formation rather than it just being there. 
 
I learned how a river eventually erodes away the ground turning into a waterfall and that after a while the water fall erodes so much earth that it creates an undercut under the water fall which eventually collapses which then forces the waterfall to move further up stream to create a deep pit with extremely steap walls called a gorge.  
 
Interview quotes: 
“Key words. Like gorge and soft rock, hard rock, undercut, abrasion, hydraulic action. Hydraulic action and abrasion is the erosion of the waterfall, which makes the gorge into a…” 
 
“We learnt about how the waterfall was retreating upstream through, like, the hydraulic action and the breaking away of the soft rock underneath them. That creates gorges as well.” 

[This data was then supplemented with examples of student work which were photographed and then analysed using a ‘See, Think, Wonder’ approach]


	Summary of category 4 data
	Having felt empowered through creative pedagogy, immersion and play, students articulated their learning really deeply. They could develop their descriptions, explanations and evaluations of the learning confidently, both verbally and in writing despite many of them implying at times that writing is a barrier to their learning or deeper understanding. There is particularly clear evidence for well-developed explanations of the formation of waterfalls through a variety of erosion processes over time, leading to the ultimate formation of a gorge. The evidence can be seen in the students' written reflections, verbal feedback, voice and video recordings of their work and in photographs.
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Right so okay. so yeah, like you said, the waterfall will
erode and then we can draw it

Are we drawing it going further upstream o not?

We should draw it from, like above, where you can see
the whole river

Oh okay, yeah

And then we can do an arrow for where the steep-
sided gorge and then we can just write._on this one,
though, we can say how it completely collapses
eventually because of the undercut of the ledge
and.__and then its like back to square one, its eroding
further back.

Yeah Okay. No, that sounds good. So just.._keep
drawing and then write about how it keeps going
further and further upstream. ‘Cause of the hydraulic
action?
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